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The University As Asylum
By

FRANCIS

L.

GROSS, JR.

The word "asylum" has indeed a variety of meanings. It is an
ambiguous term. It has been used to denote both places of confinement for mentally unbalanced folk as well as a sanctuary affording
security and protection for those in need. The purpose of this essay
is to see the large state university as a sanctuary for young people.
It is primarily concerned with undergraduate students as persons
undergoing c1ises of identity. It seeks to clarify strategies and goals for
professors in dealing with these students. The ambiguity of the term
"asylum" suggests, however, the possibility that the large state institutions with which we are concerned could indeed become places of
confinement, discomfort, and emotional unbalance.

I. The Large State University in 1975.
O ne need not be the sage of the century to note that we live in a
time in which natural resources are slim and expensive. The American
industrial complex is not a very healthy giant nor a very affluent one.
State uniYersities rely for most of their financing on taxes derived by
the state from industry. Our tower of learning is threatened by lack
of funds as well as a slowly diminishing number of young people
emerging from secondary schools, due to declining birth rates.
The tower, however, is built and staffed. Moreover it is a part of
the American dream that higher education be there for all those who
want it. Because our tower is a sacred tower, a holy place, we seek to
keep it in business. In doing so we run the risk of making it as puzzling a structure as the tower of Babel was some years back in our
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heritage.I There is the risk of a confusion of tongues as well as purpose. The students occupying our sacred tower are changing.

II. The Students: Greater Diversity and Crisis of Identity
State university undergraduates have traditionally been a group of
people almost as varied as the population of the state.2 They are
becoming more varied still, for we are becoming less restrictive in our
enrollment of undergraduates. There are fewer students to choose
from . Keeping up enrollment helps keep funds corning from state legislatures now short of funds for reasons indicated earlier. Are our new
students dumber than their predecessors? Or are they just different?
There is pressure of course, not only to enroll students but to keep
them enrolled. To keep them enrolled they must be given passing
grades. Grades, across the country as a matter of fact, are spiralling
upward.3
I should like to make a case for utilizing the ever more va1ied
richness of our student population rather than regarding that population as folk speaking the babble of the famous tower, incomprehensible to their professors and a mill stone around the neck of the
institution.
I should like further to note, that in addition to the variety with
which we are confronted there is a certain sameness. Most of our
students are still adolescents or young adults. Most of them are well
into what Erik Erickson has called a crisis of identity.
Dr. Erikson observes that this crisis
. . . occurs in that period of the life cycle when each
youth must forge for himself some central perspective
and direction, some working unity, out of the effective
remnants of his childhood and the hopes of anticipated
adulthood; he must detect some meaningful resemblance
between what he has come to see in himself and what
his sharpened awareness tells him others judge and expect him to be.4
Speaking of this central crisis of integration, Erikson has noted a
need for a period of moratorium, a time of relative freedom in which
to integrate the identity elements ascribed to the earlier stages of human development in his classic eight stages of the life cycle.5 Given
1 The Holy Bible, Revised Standard Version, Camden, Thomas Nelson,
1952, Genesis, Ch. 6, vv. 1-9.
2 Carol Travis, "What D oes College Do For a Person? Frankly, Very Little," in Psychology Today, September, 1974, p. 73.
3 "Too Many A's," in Tame, November 11, 1974, p. 106.
4 Erik H . Erikson, Young Man Luther, New York, Norton, 1958, 1962, p.
14.
S Erik H . Erikson, Youth: Identity and Crisis, New York, 1968, p. 28.
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the Eriksonian stance that such a central period of crisis often occurs
or is in the process of occurring during the undergraduate years at a
university, I shall complete my characterization of the undergraduate
student of today. Four famous young students from the past, will
hopefully shed light on my description of today's undergraduate. All
four have been selected because they lived their student years in times
of change and uncertainty, not entirely different from our own time.

III. Four Students in Crisis
The era of the Reformation in Europe provides us with two of
these students, both of whom became central in the religious and social
changes of their times, both of whom owed in large part, their own
personal period of integration to the institutional protection of the
university framework.
The story of the Basque mystic, evangelist, and Catholic reformer,
Ignatius of Loyola, provides a fascinating study in the role of the
University during his own period of integration and identity formation, called by James Brodrick, "the pilgrim years."6 A gentlemansoldier, struck in the leg by a cannonball in a battle in the year 1517,
he embarked on an inward journey which carried him by stages from
the Spanish monastery of Montserrat,7 to Palestine,8 to the Universities of Barcelona, Alcala, Salamanca, and finally the celebrated
University of Paris. That his University education began at the age
of thirty-three,9 and ended a full ten years laterl0 with the conferral
of the Master of Arts degree at the University of Paris, is a tribute to
what a learned friend of mine once described, with a reference to his
education at the Gregorian University in Rome, as "education in reverse." Out of years of study of Latin and nominalistic philosophy
strangely tied to the name of Aristotle emerged a mys-tic-organizer
who led the reform of the Catholic counter-Reformation and a new
spirit of evangelization in Catholic Christianity. His celebrated book
of "Spiritual Exercises" 11 bears little of the logic of Aristotle, is written in execrable prose, and is the result of Ignatius' own experiential
encounters with his God. Ignatius' penchant for organization and
leadership, still at least partially visible in the Jesuit Order of today,
was not the result of a specialized university course in management.
6 James Brodrick, St. Ignatius Loyola, The Pilgrim Years, London, Burns
and Oates, 1956, vii-372.

7

Ibid., p. 82.

8

Jbid., p. 152.

9

Ibid., p. 152.

10

Ibid., p. 278.

Ignatius Loyola, The Spiritual Exercises of Saint Ignatius, translated by
Anthony Motta, Garden City, Image Books, 1964, p. 1-200.
11
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The protection of the university, although, it must be said, he was
expelled from all but his ultimate alma mater, provided a covering for
a slowly emerging identity formation process that took nearly twenty
years from his original abandonment of a career as a very minor
soldier adventurer.
The apprenticeship of a contemporary of Ignatius, Martin Luther,
under the aegis of University and Monastery, has been well documented by Erik Erikson himself.12 Son of an ambitious small industrialist,13 he sought fulfillment of his father's ambi tion for him as a
precocious university student at the University of Erfurt. Graduating
as a Master of Arts in his early twenties, he rather abruptly entered a
monastery of Augustinian Friars14 where his period of moratorium
began in earnest.IS It seems strange that a silent son, a somewhat
morose and precocious student, a gentlemanly monk, should eventually emerge as one of the most explosive speakers and movers of men
the world has ever known.16 But the concern here is that large institutions, the university and monastery, could each in its own way be the
birth place for a young man's discovery of his own true identity.
If Ignatius became a mystic and the father of an immensely powerful religious order under the mantle of a series of institutions of
higher learning hardly dedicated to what he did in fact become, if
Martin Luther became a theologian of revolution, born, in his own
words, "by living, nay dying and being damned, not by thinking,
reading or speculating,"17 we may have some inkling as to the uses
of our contemporary seats of higher learning in our own equally
turbulent world.
Two other figures whose pursuits of higher learning reach into our
own century, may shed further light on the matter: Mohandas Gandhi
and Malcolm X.
Gandhi, the originator of militant non-violence also served a university apprenticeship. It proved instrumental in his fusion of religious
belief and political action, and makes him equally as intriguing as
his Reformation university colleagues referred to previously. Gandhi
is not known to today's world as a famous lawyer. Yet, his pilgrimage
from India to London to study civil law, and his subsequent practice
of law in South Africa, are seen by Dr. Erikson18 as his period of
12

Young Man Luther, p. 1-288.

13

Ibid., p. 53.

Ibid., p. 90.
1s Ibid., p. 98.
16 Ibid., p. 66.
14

11
18

170.

Ibid., p. 251.
Erik H. Erikson, Gandhi's Truth, New York, Norton, 1968, p . 139 ff, p.
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integration. The young Gandhi's experiments ,-vith clothing, religion,
food and sex, while a law student in London, are a matter of record.19
What concerns me is that he was able to try on various identities, from
which he could construct that which was his own, at precisely the
same time that he was engaged in a rigorous apprenticeship as a student of law in a university framework . I do not wish to make a case
that he never used the skills of his profession, for certainly he did.20
That he could, while learning his trade, forge an identity out of which
to use these tools is what intrigues me.
Perhaps an example, however minor, is called for. As a young man
in his twenties, recently arrived in London, Gandhi once, rather inappropriately by British standards, was seen standing in the lobby of
the Victorian hotel in London, dressed in an immaculate white flannel
suit.21 Erikson remarks of this episode, not without humour:
. . . the white flannel suit represents much more than
the wrong choice of clothing by an innocent young
traveler; for as we shall see, Gandhi was always highly
aware of the significance of clothes as uniforms which
might identify at least one's aberrant identity fragments
-until he learned to be himself, near-naked.22
The later emergence of Gandhi's militant non-violence was indeed
one of the naked power of the human spirit in contrast to physical
force. The world knows the later, powerful, small figure defying the
British governance of his people, while wearing nothing but a small
white cloth around his loins. To have slowly discovered that powerful
symbol of his own identity while a serious student of law speaks to me
of the kinds of things students can learn at a university.
But how, indeed, does the searing and violent story of Malcolm X
relate to university learning? To some extent his self-told story is not
remarkable, considering the sub-culture in which his boyhood years
were spent. His father's violent dea th when Malcolm was a small
boy,23 his years in reform school,24 his wandering life as a hustler,25
his eventual imprisonment for armed robbery can be nearly carbon
copied in the case histories of thousands of black convicts in penitentiaries all over the country.
Ibid., p. 143, 145, 147.
Ibid., p. 168 ff.
21 Ibid., p . 142.
22 Ibid., p . 143, (italics mine) .
23 Malcolm X, 'The Autobiography of Malcolm X, New York, Grove Press,
19

20

1964, p. 9-10.

24 Ibid. , p. 25-31.
2s Ibid. , p . 39-150.
26 Ibid., p. 151.

27

At the age of twenty Malcolm X began a prison term that was
seven long years, the years of his moratorium, his reintegration, his
awakening to himself as an adult. As his brother Reginald put it at
the beginnig of Malcolm's term, "You don't even know who you are."
The story of Malcolm's awakening and the set of his sense of mission
to his people takes place behind prison walls. It was here that he dis~
covered the teachings of Elijah Muhammad,27 and the world of
books.28 His painstaking and painful reassessment of himself and his
people, his own religious convictions, his emergence as an omnivorous
reader, took place in a series of large prisons, each of which had a
library and afforded a great deal of free time for the inmates. As he
himself puts it, ... " up to then, I had never been so truly free in my
life."29 His alma mater? In answer to that very question he said,
"Books." "You will never catch me with a free fifteen minutes in
which I'm not studying something I feel might help the black man." 30
H e might have added that a rather unlikely large institution, the prison
system for the State of Massachusetts had provided the institutional
mantle in which this great man discovered both himself and his role
in life. The essential ingredient was a certain kind of enclosed freedom coming at a time when he deeply needed to unify and create
something from the brutal and rich life as a young black con artist
he had known before. Indeed it is the purpose of this essay to probe
strange forms of freedom afforded to young searching peaple by unlikely but accessible large institutions, and with particular attention
given to large state universities.

IV. Contemporary Undergraduate Moratoria
It is germane to my purpose here to seek to make more precise
just what the university as an institution can offer the student who
finds him or herself going through the period of moratorium. I hope
it will be helpful to the reader to see this period again defined in the
words of Dr. Erikson:
This period can be viewed as a psychosocial moratorium during which the young adult through free role
experimentation may find a niche in some section of his
society, a niche which is firmly defined and yet seems
to be uniquely made for him .. .
A moratorium is a period of delay granted to somebody who is not ready to meet an obligation or forced
on somebody who should give himself time. It is a period
27

Ibid., p ., 161 ff.

2s Ibid., p. 172.
29

Ibid., p. 173.

30

Ibid., p. 179.
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that is characterized by a selective permissiveness on the
part of society and of provocative playfulness on the part
of youth, and yet it also often leads to deep, if often
transitory, commitment on the part of the youth, and
ends in a more or less ceremonial confirmation on the
part of society ...
Each society and each culture institutionalizes a certain moratorium for the majority of its young people."31
Erikson seeks to pinpoint seven different but related crises likely to
occur during this period of moratorium. My purpose is to identify
these crises from a positive point of view as occurring within the large
university framework with references taken from the four historical
figures to clarify the issues. I shall take each of the crises separately,
with the understanding that one or another may be more prominent
in the life of an individual student and that each student is, taken
individually, all of one piece. We may cut them, like a pie, into
seven pieces, for purposes of reflection. But, the seven slices must
always be understood to be a part of one pie. Hence each is related
to each other. Each is connected with each other. Each occurs within
a single person. Each division is a brief metaphor, a short parable,
which hopes to shed some light on the individual student-person
existing for a time in the societal framework of the university. With
these admonitions, let me proceed.
1. Temporal Perspective versus Time Confusion. This crucial
period Erikson relates to the earliest period of infancy, a time characterized by the development of a certain basic trust or lack of trust.32
Malcolm X's prison years afforded him a period in which time meant
nearly nothing-a seven year sentence. (Seven is a mystical number
for infinity!) 33 Seven years in prison might seem to be just that-an
infinite betrayal of trust perhaps, but with many days to assess the
matter, as indeed Malcolm did.
The university, like Malcolm's prison period, offers a plethora of
days before the conferral of the undergraduate degree. Indeed, the
standardization of the futures expected of contemporary adults conspires to make the moratorium period nearly a way of life.34 A "sentence" of four years or more gives time, at a period when time is
often needed-a period of timelessness, a period in which there is
sufficient time to try almost anything.
2. Self-certainty versus Self-consciousness. Again there is a temporal
31

Youth: Identity and Crisis, p. 156-157.

32

Ibid., p. 96-107.

33

The Holy Bible, Luke, Ch. 17, vv. 3-4, Matthew Ch. 18, vv. 21-23.

34

Youth: Identity and Crisis, p. 182.
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relation back to the infancy period when a tiny child first begins to
awaken to an emerging unique self, with the accompanying pitfalls
of shame over this uniqueness or doubt that it exists.35
To be able to hide in the omnipresent undergraduate uniform of
blue denim and long hair can help in the search for self-certainty before one feels it, much as Gandhi attempted to hide as an uncertain
immigrant in a white flannel suit, as Luther hid under the cowl of an
Augustianian friar, or as Malcolm X was safely protected by the uniform of a prisoner. Uniforms of varying kinds can give one a breathing
period, a time of apparent external certainty during which one finds
what clothing in a large sense really fits. It covers the shame, doubt,
and uncertainty concomitant with the emergence of a unique human
being.36 The contemporary large university scene certainly is, however
helplessly, tolerant of student uniforms.
3. Role Experimentation versus Role Fixation. Again, Erikson notes
a resurfacing parallel period occurring earlier, at the end of the third
year of childhood. The child at this time is characterized by an emerging initiative, concurrent with rapidly increasing motor control, a nd
its accompanying terrible partners of guilt and a stifling conscience.37
The young adult in this period of delay is often seen as torn between
free experimentation in a variety of roles and a neat but death dealing
fix upon a single way of acting.38 An institution can support or deny
such experimentation. I think of Malcolm's vital experiment with
Islamic religion while in prison, Luther's terribly intense experiment
with religious vows and ordination to the priesthood, Gandhi's initiation to the strange and free wheeling life of a law student in London.
Likewise, the wandering and sundry initiations into University life in
Spain and Paris afforded Ignatius of Loyola similar opportunities for
experimentation with vital choices in his life.
Here today, I think of fraternities and sororities (both white and
black), initiations into the drug and/or the beer drinking culture,
the world of the jock and the Jesus Freak, to name but a few groups.
A certain submissiveness is demanded on the part of the member,
certain rituals, accompanied by a push to action, experimentation in
life style. The social unit provides a protective mantle under which
to experiment. Even the much despised grade point average, often so
easy to obtain for a sizable number, provides an opportunity for role
experimentation if one grants a certain degree of submissiveness to the
systematic aspects of the university. In the framework of the larger
community it provides respectability; it can be a badge of real acaIbid., p .
Ibid., .p
37 Ibid., p.
38 Ibid., p.

35

36

107-114.

183-184.
115-122.
184.
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demic quality; or indeed, it can be a convenient cover for various
experimentati0ns in sundry roles for the student.
4. Apprenticeship versus Work Para./ysis. Still another earlier developmental reference is the chronological stage of nursery and early
primary school years. This period is seen by Erikson as being characterized by a need to make things, and to make them well.39 In young
adulthood Erikson sees a parallel need for genuine industry, sanctioned
by a status of apprenticeship.40 Such a status could be provided, or at
least abetted, by a social institution, an institution allowing a certain
degree of license to the apprentice as well as defining duties and
even sanctioning competition.
Both Martin Luther and Ignatius of Loyola enjoyed apprenticeships, as offered by the universities of their times, and demanded for
the attainment of the degree of Master of Arts. Gandhi's law study
in England, as well as his work as a fledgling lawyer with a growing
bent for a unique style of circumventing and confronting the law in
South Africa, was not a time devoid of intellectual demands of well
defined dimensions. A certain license, among the first named, that of
the privileged status of the student in the university, in the second
the nearly legendary British tolerance for social deviance on the part
of university students are apt measures of institutional apprenticeship.
It is true, that Malcolm's time in prison can hardly be construed as an
apprenticeship in the sense that Erikson has defined it. Interestingly,
however, the prison experience did provide him with the leisure for a
rigorous apprenticeship in the Islamism of Elijah Muhammad, an
institution in itself. Malcolm's neophyte years as a Muslim in prison
were years of rigorous examination of his new found faith as well as
active recruitment among his fellow prisoners.
\Ve have already referred to the possible, but by no means demanding, academic apprenticeship afforded by large state universities
on the undergraduate level, even including competition for academic
grades. Perhaps under the heading of license I should include an
overlap of well defined duties attached to the myriad social, religious,
and political para-institutions flourishing on the fringes of official
university life. I think of the rigorous apprenticeship of a young
Jehovah's Witness attending one of my classes, the seriousness apparent in women determined to attain, whatever the cost, the varieties
of skills, knowledge and moral fiber demanded for certain equality,
but not identity, with their male counterparts in the world of work,
love and play. The same intense kind of apprenticeship, fathered in a
sense by the prison term of Malcolm X, is apparent in black students,
both male and female, and spreads far beyond the official and s-anc39

Jbid., p. 122-128.

40

Ibid., p. 185.
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tioned guidelines of requirements for the attainment of the academic
degree. Further examples, because there are so many, would not
serve to clarify the intent of this essay.
I should like to note here that the three crises left for us to examine
in the University framework look forward rather than retrospectively.
They are portents of crises to come in later stages of individual life as
seen in Erikson's developmental scheme.41
5. Sexual Polarization versus Bisexual Confusion. The coming crisis
of intimacy versus isolation42 is therefore foreshadowed by a certain
confusion as to one's sex, when a young person does not feel him-orherself to be clearly a member of one sex or the other.43 It can be
characterized behaviorally as an ascetic turning away from sexuality,
a concern with what sort of man, woman or deviate one might become, and it may include often genital activity without intimacy.
It is of interest to us that all four of our historical examplesIgnatius, Luther, Malcolm, and to some extent Gandhi, chose to concentrate on intellectual, political, and religious preoccupations which
precluded genital activity. Sexual abstinence was the pattern of all
four. It should be noted, by way of underlining the fact, that we are
speaking of a period of delay and integration, tha t this period of
unanimity of practice for these very disparate characters was not
permanent. Igna tius remained celibate. Malcolm and Martin both
married some years after their period of moratorium. Gandhi, already
married during this period, practiced full conjugal intimacy as well
as sexual abstinence for ascetical and political reasons in his years
of ma turity.
The contemporary undergraduate university student I see is certainly not overburdened on the large university campus with institutionalized sexual taboos. Dorms and student housing leave this area of
behavior a matter of personal choice, given certain discretion . Hugh
Hefner's ideology of male oriented Judie sexual activity is tolerated,
and so is a rising concern with feminism in varying forms, some of
which allow women periods of abstinence, periods of homosexuality,
or sharply limited genital activity with carefully selected partners.
Total abstinence is not prominent and is hard to identify, except
among a variety of the Jesus People.
I cannot but think that such a climate is conducive to the development of an emerging consciousness of intimacy and sexual activity
which will go beyond, or at least take into account, the technology
that has so changed and controlled the effects of sexual intimacy. The
anonymity of large universities is playing a part, however, unwittingly,
in this potential emergence.
41
42

43

Ibid., p. 93-96, 180.
Ibid., p. 135-138.
Ibid., p. 185-187.
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6. Leader- and Followership versus Authority Confusion. Again we
look forward to a stage in life identified by Erikson as generativity
anonymity of large universities is playing a part, however, unwittingly,
in this potential emergence.
versus stagnation,44 primarily concerned with establishing and guiding
the next generation. In youth we can see a prescience or anticipation
of this stage, a step towards generativity, a learning to assume leadership as well as learning intelligent followership. Such learning portends
later values and attitudes.45
Leadership and followership demand a cause. Malcolm's cause was
his own black people's loss of corporate identity. Gandhi sought freedom and dignity for his own people. Both Luther and Ignatius were
concerned with establishing a rock bottom authenticity to prayer and
spirituality as institutionalized by the Christianity of Western Europe
in the sixteenth century. All four of these men were groping for ways
to establish and nurture their own particular people and the generations that were to follow them.
Each had to learn to lead as well as to follow. Malcolm's struggle
to be at once a follower of his own emerging self as a black American
as well as a follower of Elijah Muhammad was a struggle indeed.
Luther attempted to follow his father, his academic discipline, his
religious superiors, and his church, in conjunction with the often
opposing rock bottom convictions he arrived at in his study, and above
all, in his prayer. His moratorium provided a period in which he
changed from a man who was silent and blindly obedient to an explosively verbose man,46 a leader of religious revolt, obedient only to
his own rock bottom experiences in prayer. Ignatius turned from being
an obedient soldier to being a spiritual leader who taught his men to
trust their own experience in prayer as the guiding force of their
destinies, just as he had trusted his . Gandhi fused non-violent religion
and politics within himself, trusted both his religious upbringing and
his expertise in law, and became both an intelligent follower and a
unique leader.
How does the university structure provide aid to leadership and
followership for students? The university community is fraught with
causes-social, religious, academic, and political. It is again the variety
that strikes me. A chance for the student to match his-or-her own
emerging self with serious, if often temporary, commitment to attempt
intelligent followership and/or leadership in anticipation of their future generative stance toward the young people to come in their wake.
7. I deo.logical Commitment versus Confusion of Values. The role
44

Jbid., p. 137-139.
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Jbid., p. 187.

46

Young Man Luther, p. 66.
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of ideology in the life of the university student undergoing a period of
moratorium, related as it is to Erikson's final period of integrity versus·
despair,47 encapsulates nevertheless all that we have observed under
various headings earlier in this study. It is important, then, in an
Eriksonian framework of thought to understand what we mean by
the term ideology.
We now come to that system of ideals which societies
present to the young in the explicit or implicit form of
an ideology. From what has been said so far we can
ascribe to ideology the function of offering youth ( 1) a
simplified perspective of the future which encompasses
all foreseeable time and thus counteracts individual
"time confusion;" (2) some strongly felt correspondence
between the inner world of ideals and evils and the social
world with its goals and dangers; ( 3) an opportunity
for exhibiting some uniformity of appearance and behavior counteracting individual identity-consciousness;
(4) inducement to a collective experimentation with
roles and techniques which help overcome sense of inhibition and personal guilt; ( 5 ) introduction into the
ethos of the prevailing technology and thus into sanctioned and regulated competition; (6) a geographichistorical world image as a framework for the young
individual's budding identity; ( 7) a rationale for a
sexual way of life compatible with a convincing system
of principles; and submission to leaders who as superhuman figures or "big brothers" are aboYe the ambivalence of the parent-child relation. Without some such
IDEOLOGICAL COMMITMENT, however implicit
in a "way of life," youth suffers a CONFUSION OF
VALUES . . . which can be specifically dangerous to
the fabric of society.48
Our four figures from history can illustrate the role of ideology.
Malcolm X needed the simplified perspective which the ideology of
Elijah Muhammad offered him during his period in prison. It gave
him a base, a source of trust, a springboard for investigation and synthesis for his own emerging identity. His mature years show a slowly
growing realization that the vision of his leader was simplified,
although Malcolm never lost the rock bottom faith of his belief in
Islam. Perhaps his visit to Mecca, shortly before his death, in which
he discovered people with white skins were not all devils,49 as well
as his discovery of Elijah Muhammad's duplicity concerning his own
47

Youth : Identity and Crisis, p. 139-141.
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Ibid ., p. 187-188 (italics mine).
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The Autobiography of Malcolm X, p. 323-342.
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sexual life and the strictness he preached to his followers are the
most poignant evidence of this growth in Malcolm.SO
Gandhi's slow transformation from religious belief to social action
of a political nature never lost the base of that religious belief.SI
Slowly he fused political action with religious practice into militant/
non-violence. If one may somewhat treacherously call Gandhi's religion
the ideology which sustained him as he grew, it would not be far from
the mark to say so. One must understand his religion not as a crutch
solely. Rather it was a tool which in itself was transformed into a new
sphere-that of political action.
Ignatius of Loyola's religious beliefs, ideological as they were,52
were the bedrock of his experimentation with mysticism53 and his
emergence as a religious leader. His Church was a "big brother" whom
he followed loyally and fought with and for with great intensity.
Martin Luther's early struggle for commitment was, like that of
Ignatius, anchored in Catholic ideology.54 That he once said in his
mature years, "a fart in Wittenburg could be heard in Rome"SS is
only evidence that he had an institutional set of values out of which
to work, experiment, and develop a world image. If his final submission was only to God, the submission to his former religious rule, his
father's memory, and his former church, provided the base for his
emergence as a leader not notable for his submission to man.
In returning to the contemporary university campus in search of
ideology of an institutional nature, I for one find little homogeneity.
The simplified world view of which Erikson speaks reduces to "You
Can Get Anything You Want at Alice's Restaurant," to quote Ario
Guthrie. One does find pockets of academe in which professors or
departments pursue truth for its own sake. One finds vital concern for
social issues from black pride, to feminism, to male chauvinism among
students, faculty and administrators. To say that the university offers
a simple world view to the student, unless it be something like,
"Everything will be somehow better when you graduate" would be a
vast over-simplification.
It is the very diversity of dogma and ideology that concerns and
fascinates me. The drug culture, the neo-mystics, the femininists, the
jocks, the technocrats, environmentalists, the Jesus Freaks, the ethnic
Catholics provide only a sampling of ideologies. They provide not so
much an overarching world view as a schmorgasbord.
so Ibid. p. 288-317.
51 Gandhi's Truth, p. 395-409, esp. p. 397.
52 The Spiritual Exercises of Saint Ignatius, p. 139-142.
53 Ibid., p. 129-134.
54 Young Man Luther, p. 76, p. 178-195.
ss Ibid., p. 122.
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It is at this varied table that the student may pick, test, and
temporarily make his or her own frame of reference for a moratorium
period. Whether students in large part will pick none, and thus provide a good basis for being permanent drifters or automatons in later
life is by no means clear. From an Eriksonian stance it is clear that
to a student, engaged in the laborious process of "getting my shit
together," some ideology is needed for that operation to be a success.
The initiative, in meaningful and extensive form, has not been
taken by the universities. They are too big and too diverse for that.
It is our hope that this very bigness will provide a protective if unknowing mantle for some young men and women to choose, however
briefly, an ideology out of which they may assess the challenge offered
them during the moratorium period-"What have I got and what am
I going to do with it?"

V. The Professor: Strategies for Teaching
The reader will note at this juncture that we have talked of university structure with reference to the student during his or her moratorium period. We have illustrated by way of clarification four young
men who found integration and education in large structures in varying times and circumstances. Precious little has been said about the
professor. In point of fact, the structure as presented seems to leave
the professor in limbo, a sort of appendix, contributing little to the
integrative process of the student. Such is not my intent, although
as a professor I do think that those who really want to learn something will indeed do it with or without us. Are we to be unnoticed
voices shouting wisdom amid the varying tongues of the tower of
Babel? It is indeed possible. It is also possible that today's Babel-like
structure lends itself to a teaching style that may be effective. I offer
some reflections with reference to the Eriksonian seven-fold di vision
of the period in life characterized by Identity crisis and moratorium
in the structural framework previously described. I think most of these
reflections will center around two key concepts, that of the development of a community within the individual classroom, and that of a
style of course which may be called problem centered.
When one considers temporal perspective in the class,room, the
student can well interpret delays in feedback from the teacher as betrayal. For this reason I advocate frequent testing on a regular basis.
Very short individual quizzes or longer group efforts can build trustbetween teacher and class. Among the students themselves the opportunity of a community of trust within the classroom can be offered by
having the class work in small groups of four to six persons during the
classroom periods. The attempt, in terms of trust, is to establish a
climate of cooperation rather than an unduly competitive situation.
Allied to this, by the nature of the small group itself, is an opportunity
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to express one's self without the undue time delay so often seen in
Eriksonian theory as equivalent to betrayal. For an introduction to the
small group as an effective learning device I refer the reader to an
earlier article of mine in this same periodical.56
I would add that working in smaill groups speaks also to the crisis
of self-certainty versus self-consciousness. The small group can provide
a certain kind of cover, reminiscent of student uniforms. Such cover
can provide the uncertain student with a certain security, a certain
willingness to take risks and to experiment in his or her work, a well
known phenomenon in the psychology of small groups, known in the
trade as the "risky shift" phenomenon.57 A certain freedom to experiment with different roles within a small group, especially if it is encouraged by the professor, seems obvious. One can attempt leadership
or followership in a variety of ways depending on the various environments that make up the group, the task assigned, one's individual
expertise and experience in various matters, and one's ability to
analyze. Briefly put, a group of forty students divided into eight groups
offers a greater variety of active roles as well as actual chances for
engaging in the leadership and followership seen by Erikson as so
crucial during the moratorium period.
A certain apprenticeship, a spirit of industry, characterizes a cohesiYe group. Too often as a teacher, I am confronted with students
who simply become paralyzed with regard to work. I grant that there
are many factors involved, but I submit that given a potentially interesting subject matter, a small group may be a powerful lever in overcoming this paralysis. Sometimes students need a push, literally, to get
into the subject, to groove on it, to overcome the space between themselves and what they may well immerse themselves in, if given the
push. A small group may provide that push. It may provide them with
a chance to avoid bad followership (the blind conformity to the all
powerful, all knowing teacher), or a chance to throw their own
weight around, a certain license, if you will.
It is of interest to me that groups of mixed sexes often discover
new ways of relating to their own sexuality. Male students working
with female students often find themselves for the first time in
their lives relating to their own sexuality. Three male students
working with two female students often find themselves for the first
time in their lives relating to females as co-workers instead of playmates. If there is a male or female bias it surfaces in work-interaction
differently than it does in play-interaction. A young woman, confronted with a difficult task in a group may discover that she can be,
at one and the same time, a leader and a woman. The difficult task
56 Francis L. Gross, Jr. "Using Small Groups in Undergraduate Teaching."
in Perspectives, Fall, 1974, p. 64-7 5.
57 Ibid., p. 73.
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with which the group is confronted can cut through a lot of both male
and female stereotypes. The task demands solution. A curvy female
accustomed to being ogled by her male confreres just might find that
she is the only one in the group that can pull them together in a difficult task demanding powers of analysis that she alone in the group
possesses. A male, confronted with a fractious group, may discO\·er
that he alone can act as the gentle peacemaker. In short, a working
group of mixed sexes, can often discover in a demanding team situation aspects of their own sexuality directly. Last, but not least, this
new aspect might well be appreciated by the group, for it helps get
the job done. As teacher, I am going to grade that job. Most students
appreciate good grades, regardless of how they get them.
After discussing sexual roles, so often involving ideological stereotypes, another point of crisis seems appropriate to mention, that of
ideological commitment .We have discussed, earlier in this paper, a
need for ideological commitment as being especially acute and all
encompassing during the years of identity crisis. From the point of
view of the teacher, such a need cannot be overlooked. To try to teach
a value free discipline makes about as much sense to students as
describing God as a triangle. They are searching for commitment.
They are testing values worth living for. I feel that an undergraduate
course must begin with a problem that confronts them as persons.
I don't care whether the subject m atter is hard physical science, the
social sciences, or that vast array of subject matter that has traditionally come under the heading of humanities. It does not matter
whether one is struggling to teach basic English writing skills or advanced mathematics. What they are searching for is an ideology to
test, refine, and live by. If there is no real connection between m y
biology class and this search, there will be only scattered genuine
enthusi asm. At this period of li fe an approach to teaching which
espouses knowledge for its own sake just won't wash.
It is not my purpose here to show just how any given body of
knowledge relates to ideological commitment, but a single example in
my own field might help. If I am to teach the demanding sociopsychoanalytical theory of Erik Erikson, I could take the stance that
any educated person in today's world should know something about
psychoanalytical theory as a part of the mind furniture of an educated
person, a college graduate. Then I just do my level best to cram it into
my students and hope that some of them will find it interesting.
On the other hand, I could take a book by Erikson concerned with
identity and youth and bluntly say, "This man is talking about you."
Then with this as my central point of drive, I would hope to teach
the demanding language and method of this psychologist. Studen ts
will not understand what he is saying about them, unless they become
acquainted with how he works, how he thinks. Such an approach is
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value laden and can lead toward a synthesis of values by which a student may live. Without this pointer to where the student is now, I do
not think I could effectively teach the theory, nor would I find it
very interesting to do so.
If my one example seems to be a bit too apt a subject to teach in
a \·alue laden and problem center approach, let me at least indicate
some others. A study of ancient middle-eastern literature and history,
involving, say the Biblical character of Abraham may remain sterile
unless approached from the vantage point of Abraham as a man struggling with the problem of religious belief. In such a course it might be
well to say, "That man is you! Understand his struggle and you may
fiind some light for your own." A study of biology might well be
framed in the ambience of contemplative wonder for the intricacies of
the world of living things. A sense of contemplation and marvelling
l1:1s to do with a personal sense of direction-and that is a problem
laden with personal value. The implications for the destruction of
life, the precarious balance of natural organisms so easily thrown off
by the tinkering of man is another value laden and problematical
issue that can touch the individual student.
Lest such an approach be seen as a selling out of solid technique, a
cheap moralizing under the name of psychology, history, biology, or
whatever discipline, I ask only why should this be so? I see it as an
honest motivational factor, truly educational in itself, which could
well drive a student into the hard work of mastering, or delving deeper
into, the field in question and indeed also out of that field into others.
And so, I say in conclusion, here in our tower of Babel, amid a
richness of different student languages. a truly gigantic and impersonal,
if respectable structure, the teacher might well confront and use those
differing student voices, that very impersonality, that permissiveness.
I suggest, in an Eriksonian stance, courses that are problem oriented,
value lad en, and centered around small group learning technique.
This year, or these years, may have some redeeming features for
learning ... and some of those features just might be in the classroom.
The prospect of a future Ignatius, Martin Luther, Mohandas Gandhi
or Malcolm X, whose dynamic fusion took place in the classroom,
rather than in spite of it, is food for thought.
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